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To provide consistent routines and quality lesson experience for all students

\/
Our Aims: r
el

throughout the school.

Promote progress for all students, through active engagement in purposeful activity.

To ensure no lesson at South Dartmoor Community College is ever less than good.

Our expectations:

We want you to focus your time on planning and preparing great lessons and then
we want you to inspire our children by delivering those great lessons.

We want you to love what you do every day and never forget why you became a
teacher.

We want you to work hard to make sure that all our children make fantastic progress
and that their work is regularly fed back on and assessed.

All teachers at South Dartmoor will always have the highest expectations for every
single child, regardless of background. We will never compromise on those high
expectations.

Every minute of every lesson counts — there is a sense of urgency in our classrooms —
there is no place at the College for ‘time-filler’ activities — every activity in our
classrooms has a clear purpose and moves learning forward, at an appropriately

challenging pace.
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All teachers and support staff at South Dartmoor Community College (SDCC) will always have the highest

expectations for every single child, regardless of background or starting point. We will never compromise on

those high expectations. Every minute of every lesson counts, every planned activity in our classrooms has a

clear purpose and moves learning forward, at an appropriately challenging pace. We plan to meet the needs of all students
including Disadvantaged and SEND.

Teaching & Learning Principles ' \ A
What you will see at South Dartmoor Community College j ’

The following evidence-informed teaching and learning principles and lesson structure are minimum expectations for all, to ensure
that no lesson at SDCCis ever less than good:

Every lesson begins with set routines and classroom consistencies modelled by all staff — teachers will meet and greet students
at the door, welcoming, setting expectations and reinforcing college expectations of pride and presentation.

Learners will: Line up outside classrooms where appropriate and wait to be invited into the classroom, sitting in the seating plan,
demonstrating SDCC expected standards of pride and presentation; following our ‘Behaviour for Learning’ expectations.

Every lesson commences with a GET TO WORK task — teachers will plan a purposeful, knowledge-based activity. An opportunity
for retrieval practice and interleaving quizzing. These short tasks should be self-checked and provide the teacher with feedback
on student progress and identify any misconceptions or gaps in knowledge to inform immediate teacher input.

Learners will: Follow positive ‘behaviour for learning’ approaches in order to fully engage with the set activity immediately, to the
best of their ability and will have a wide range of opportunities to be rewarded.

Every lesson will include a range of teaching and learning strategies, we do not prescribe any particular teaching style. We will
support students to develop a love of learning in the subject they are studying. The teachers input is purposeful and planned to
ensure progress and appropriate challenge for all.

Learners will: Respond to the rigorous, challenging and engaging learning from teachers by always trying their best and engaging
with all activities. Students will not disrupt or distract themselves or others from learning. Students will make every moment of
learning count using the 4 ways of learning.

Every lesson will conclude with a CONSOLIDATE activity — planned by teachers to assess immediate learning and/or retrieve key
knowledge or skills presented during that lesson using appropriate AFL strategies and Praise.

Learners will: Complete the task set and reflect and recall the lessons learning. This is an opportunity to identify any
misconceptions or gaps in knowledge and feedback to the teacher for reteaching next lesson.

Improvement and Correction Time — explicit time built into lessons to allow learners to think, respond
and improve their work.

An immediate start to learning, requiring minimum instruction. An opportunity for retrieval practice and
interleaving quizzing. Students should be able to complete independently.

Teachers will wait after they have asked a question in order to allow thinking time. Narrated Wait Time,
Wait Time incentivise and reinforce specific learning behaviours, scaffold and probe to increase success rate and
check student understanding.

Students will always be expected to give an answer to a question; you cannot ‘opt out’. Teachers will

IACT

Get to Work

No Opt Out . . . .
P support learners with this so that students will always be able to give an answer.
Teachers will ask questions to all students, even if they have not raised their hand. Students must always
No Hands Up
be ready to answer.
Stretch It Teachers may ask students a follow up, challenging question to stretch learners understanding further.
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Rationale and Pedagogical Foundations

our belief that all students deserve access to the best possible education and the

opportunity to thrive in all that they set out to do, regardless of background and
circumstance.

rv
These Teaching & Learning Principles support SDCC to open doors through education and P

As a team of trusted professionals, we will never compromise on those high expectations.

The key approaches outlined in our Teaching & Learning Principles are evidence informed teaching and
learning strategies and techniques to support effective teaching and learning from Year 7 to Year 13.

This is to ensure that no lesson at SDCC is less than good and no minute of learning is wasted. The effective
deployment of these strategies and techniques, alongside teachers own intelligent adaptation will
promote progress and challenge for all students, through active engagement in purposeful activity.

We want to see evidence of this through the quality of teaching and learning in lessons, our student’s own
reflections and insights, the content of student’s books and in examination results.

At SDCC we believe that good teaching is a student entitlement, and that the Teaching & Learning

Principles outlined on page 2, support our aims that no lesson is ever less than good and that no minute of
learning is wasted.

By identifying, consistently formatting and explicitly demonstrating the listed Teaching & learning routines
and techniques in SDCC classrooms we establish a common language of learning and high expectations
around teaching and learning for teachers, support staff and students.

It is not a tick box, it is a set of evidence informed, and practice based techniques that creates a solid
foundation of teaching and learning for all teachers, whatever stage of their career.
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Intent

Implementation/Questions to consider?

Impact

Every lesson begins with set routines and classroom

An entry routine might look like:

e  Predictable and safe (reduces student anxiety)

ability and will have a wide range of opportunities
to be rewarded.

e  Are Get to Work tasks consistently well prepared and
purposeful, if not students will notice and devalue

) .
7] . . B . e  Makes every minute count
7] consistencies modelled by all staff — teachers will e Staff greeting students at the door - ¢ ted beha
— meet and greet students at the door, welcoming, o ) o o ncourages seli-regulated benhaviour
(G) ; . ) : e  Students lining up outside/or coming in as invited and . . . .
setting expectations and reinforcing college . High expectations and identifiable classroom culture —
w . . . waiting behind seats (prevent corridor congestion) .
expectations of pride and presentation. non-negotiable
..q.; . _ . e  Established patterns for students picking up materials/storing e Supports colleagues
O Learners will: Line up outside classrooms where bags/taking their seat/handing in homework . .
jate and wait to be invited into the : . . -~ ; ] *  Support pride and presentation
E appropria e  Engaging with a Get to Work task with minimum instruction c holarly cl |
classroom, sitting in the seating plan, demonstrating ° reates a scholarly classroom culture
SDCC expected standards of pride and presentation; e Makes a habit out of what's efficient, productive and
following our ‘Behaviour for Learning” expectations. respectful
e  (Can the students complete the starter without any e  Self-managed habit of productive work
Every lesson commences with a GET TO WORK task directions from teacher/peer discussion? e Being clear with students about what to be working on
— teachers will plan a purposeful, knowledge-based e Should this activity require pen to paper? and eliminating excuses that lead to distraction and
?ct|V|ty. An opPortunlty for retrieval practice and e Isthe activity purposeful —how does it move learning wasting of learning time
interleaving quizzing. .These short task.s should be forward? e  More rigorous/fully engaging start to learning and better
self-checked and provide the teacher with feedback . o
-~ . . e How will you assess the activity? holds students accountable (they can see you can see)
res on student progress and identify any _ ‘ v ' )
(o) misconceptions or gaps in knowledge to inform e Ifgapsin knowledge are identified how will you address e  Knowledge retrieval
; immediate teacher input. this? e Developing memory and making learning connections
(o) e  Could they be planned and produced centrally by explicit in terms of the whole schema
- Learners will: Follow positive ‘behaviour for department teams (on rota) to reduce workload/duplication e Supports classroom control/discipline
= learning’ approaches in order to fully engage with )
() . . . and share good practice?
(6] the set activity immediately, to the best of their

Teaching and Learning — South Dartmoor Community College 2019




To create a rigorous, high-performing classroom.

Setting high academic expectations. Teachers
maintain the expectation that it’s not okay to not

Do you accept ‘I don’t know’ as an answer?
. No. Go to another student, student Y for the answer. THEN
circle back to student X. Ask again... or

Reduces compliance, and passive learning.
Gives teachers a strategy when ‘I don’t know’ is the
response

How do we train students in this scholarly behaviour?
e  Does narrating ‘Wait time’ help make it a habit and model to
students what we expect them to do with the time?
For example:
“I'" m waiting for more hands’
“17d lIlike to see at | east 14
“I'"m waiting for someone wh(
play, idealyMa c b et h”

45 . Reframe the question the wider group, to scaffold the Vigilance in maintaining the expectation that it is not okay
ry.
(@) v answer for student X not to try shifts fixed mind-sets.
e ’ " Causes all students to take the first steps in engaged
o A sequence that begins with a student unable or e Do you rely on the same people to answer publicly? Does ) ) o A
o unwilling to answer a question should end with the i ] ) . . learning. It reminds them that you believe in their ability
this help you assess progress of all, identify misconceptions
(o) student answering that question as often as or gaps? to answer.
2 possible. gapss It results in students hearing themselves succeed and get
, answers right.
Mantra:You don’'t have to get )
Front foot learning
but you do have to try.
Time to think and plan an answer - permission to think

Engaging students in your lessons, tap into the e Delaying after asking a question, before you engage a reduces anxiety and encourages more learners to

power of ideas and students that aren’t the first to student in answering it. contribute.

volunteer. e If you wait a second or two before taking an answer, will it be Using narrated wait time, uses the wait time to incentivise

A 4 . the best? Most reflective? Richest answer? Or is it just the and reinforce specific learning behaviours that will be the
Allow students time to think before answering. If . )
, L ; first? most productive to the students.

they aren’t productive in that time, narrate them ] o

towards being more productive and actively e  When you increase wait time from 1-2 seconds to 3-5 You are teaching whilst you are waiting

engaged. seconds, several key things are likely to happen: You are protecting time for students’ efforts and

- Length and correctness of student responses are encouraging deep thought

(] likely to increase Through narrated wait time you can be steer learning to
,g - Failures and ‘I don’t know’ decrease include greater challenge or to clarify misconceptions
- - Number of students volunteering increase
.(‘-B - The use of evidence in answers is likely to increase
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Create a system and eventually a culture of
engaged accountability, as students prepare and

e Areyou distributing work and questioning equally amongst

Create tension and ‘front foot’ learning

tackling harder questions
For example: Ask how or why?
Teacher: How far is it from London to Plymouth?
Student: 240 miles
Teacher: How  d you get that?
Sudent : By me a s(namatingtbinkikg ptocessX
THENo STRETCH IT
Ask for another way to answer
Ask for better vocab (specific words/subject specialist)
Ask for evidence
Ask students to integrate a related skill
Ask students to apply the same skill in a new setting

o all learners? It allows you to check understanding effectively and
> expect to be called upon. e How can you use the technique positively to celebrate systematically — at any time, regardless of whether the
2 ) ) . opinions and hear ideas? student is offering to share.
© It adds pace, rigour and is a tool to increase . .
c participation ratio e Explain how this will positively create a culture of all Increases speed in both terms of pacing and the rate at
g students being willing and ready to participate — not only which you cover material.
o checking for mastery and understanding
2 e  Bereally positive - It is not a sanction for when a student
isn’t paying attention
e  Break up larger questions into smaller ones so you can
distribute to multiple students.
Reward ‘right’ answers with harder questions How often when you get a right answer, do you respond with saying e  Alow resource technique of differentiating
“good” or “yes"”... instructions to students of different skills levels.
The reward for achievement is more knowledge e  Tailoring questions to individual students, you can
e  How can you extend the learning to ensure mastery or a meet them where they are and push them in a way
Develop a culture of challenge! ing? ) . ,
P g deeper level of understanding: that’s directly responsive to what they’ve already
e  Areyou planning opportunities for students to elaborate or shown they can already do. (PROGRESS)
e Do you need to explain to students what B ’ 5 '
stretch it looks like and how it's going to make connections to prior knowledger e  Students are practiced at reflecting on ideas as they
e Arestudents having the opportunity to stretch each other? hear them
happen? “ .
€. g. Who thinks they can e  Developing a classroom that relishes intellectual
= ) ) challenge — one of the most powerful determinants of
- e Explain that challenge is the best part of e How can you plan stretch it questions to differentiate your
B learning, and if you respond to an answer instruction? Write them down SUCCess.
E with a tougher question it’s not because e Allowing students to push ahead and apply their
5 you don’tlike it, it's because you do. knowledge in a new setting, thinking on their feet and
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